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ABSTRACT 
 
Harpaeni 2018,”The Grammar Achievement of Student at the Third Semester 
English Education Program and Teacher Training Faculty of Iain Palopo” 
 
”Thesis, English Study Program and Teacher Training Faculty Institite of Islamic 
State (IAIN Palopo). Under supervisors”: 
(1) Madehang, S.Ag.,M.Pd                (2) Amir Faqihuddin, S.Ag.,M.Pd.I 
 
Key word: Achievement, Grammar 
 
This study, as the title refers to know students achievement in English 
grammar of the Third semester at English Departement of IAIN Palopo.  This 
research used descriptive method by using quantitative method; the researcher 
formulates a research question, “How is grammar achievement student at the Third 
Semester English department of IAIN Palopo? It aims to find out the students ability 
in grammar achievement of the Third semester at English Study Program of IAIN 
Palopo.The population of this research is the student at the Third semester English 
study program IAIN Palopo. The sample took by used random Sampling. The number 
of sample is 20 students.. 
 The strength of student in achievement of grammar is in identify sentences 
type, it was proved from the mean score of student got 90.0%.Besides, the weakness 
of student in grammar achievement is multiple choice test it proved from the mean 
score of student test only 28.0%, 
 The researcher can conclude that the achievement of student in grammar was 
poor. It was proven by the students’ mean score each test. To sum up the data above 
researcher gave six kinds of test, 1) part of speech, 2) subject predicate, 3) sentences 
type, 4) problem in sentences 5) multiple choice and 6) question tag. From five kinds 
of the test researcher got only two mean score of the test under 50% that was part of 
speech and identify sentences type. 
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CHAPTER I 
INTRODUCTION 
 
A. Background 
English becomes the most essential language in the world. Therefore, many 
people are now learning English for English is a universal language. The global 
phenomenon of media communications such as magazines, newspapers, scientific 
books, journals, or other information sources are printed in English. 
Grammar is system of rules governing the conventional arrangement and 
relationship of words in the sentences.1 So, to produce sentences in speaking or 
writing, we have to know about grammar. The linguistic perspective seen in the 
concept of grammatical competence is proposed by Chomsky in Richard, at the time, 
knowing a language is equated with knowing the grammar. Grammatical competence 
is the knowledge underlying our ability to produce and understand sentence in 
language.2 Chomsky likened competence an idealized speaker-hearer who does not 
display such performance variable as memory limitation, distraction, shifts of 
attention, interest, errors and hesitation phenomena such repeats, false stars, pauses, 
                                                          
1H. Douglas brown, Teaching by Principles An Interactive Approach to Language Pedagogy 
(San Franscisco State University, 2001).P.362  
 
2Jack C. Richars, The context of Language Teaching (Cambridge University Press: 1985). P. 
144  
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omissions, and addition.3 There may be some people who could speak in English, but 
sometimes do not attention of grammatical aspect, they have opinion that as long as it 
conveys what the people can understand, but when they want to convey their ideas in 
written form should pay attention to grammar as something important, so people who 
read it can understand what is conveyed by the writer. 
Grammar is always considered as the most important thing in language 
teaching. It is difficult for us to communicate accurately and to be understood in 
communication if we do not have the knowledge about grammatical aspects as well 
as how to use this knowledge in our actual speech. 
Brown states that the knowledge of a language system refers to our ability 
to make sentences and to understand it. It also includes our knowledge of what 
belongs to sentence and what does not in a language. For example, an English native 
speaker might know the concept and the meaning of sentence “I go to school every 
day”. But they would not accept if the sentence becomes “I go to school yesterday” 
even it is still in English sentences but is unacceptable.4 
Grammar is one of the important which can support students both to speak 
and to write by grammar ability students can produce the larger sentences and make 
the easy to speak spontaneously. Without grammar students cannot make the 
sentences correctly. 
                                                          
3H. Douglas Brown, Principle of Language Learning and Teaching (San Franscisco State 
University, 1994).P. 31 
 4Asriahmad, developing communicative sentence through interactive classroom activities at the 
third semesters of English department STAIN Palopo (A Thesis for English study program of 
tarbiyahDepartement STAIN Palopo; palopo 2007), p.3 
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Third Semester Student of IAIN Palopo is student from different 
background who learn in third period and chooses English Department to continue 
their education in college. Due to the fact that, some students are shy or are not 
confident to speak out their mind because they are lack of knowledge about the rules 
that they say how the word are combined, arranged and changed although they have 
memorized a lot of word in English. 
Based on the researcher experiences that they ever find, most of the 
students were speaking only without grammatical. For example: “they is eat” but the 
true is “they are eating”. So, when someone speaks English of course they have to 
know about the pattern of grammatical and the rules of grammatical. The researcher 
strongly believes that with teaching tenses to improving students’ grammar ability is 
suitable method to apply in teaching grammar. 
English grammar has many elements to study. One of them is the form of 
tenses such as simple present tense, simple past tenses, simple future tense, present 
continuous tense, and present perfect tense. Every tense is representative different 
time in doing activity. When someone wants to express they activity in the past, he 
uses simple past tense or we want to express our daily activity by using simple 
present tense, etc. The forming sentences based on the time. But the definition is the 
description or exploration of when an accident, an activity an action happened in 
sentence: present, past or future. Tenses itself is changing verb English that shows 
when an event, event or circumstance occur. Grammar names the type of words and 
word group that make up sentence not only in English but in only language 
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The condition of the students in their school; most of the students said that 
the grammatical is so difficult to understand and difficult to configure the word. 
Because the teacher before taught them directly sixteen tenses without explaining the 
tenses one by one. So that’s the students are confused, difficulties to memorize the 
tenses and when they will use the tenses. 
Based on the explanation above, the researcher through that is was necessary to 
find out the other way in teaching English. So, the researcher interested in conducting 
a research on title The Grammar Achievement of The Student at The Third 
Semester at English Education Program and Teacher Training Faculty of IAIN 
Palopo 
B. Problem Statement  
Based on the background above, the researcher formulates a research question; 
“How is Grammar Achievement of The Student at The Third Semester at English 
Education Program and Teacher Training Faculty of IAIN Palopo? 
C. Objective of the Research 
Based on the problem statement, the objective of the research is formulated 
as follows: To find out grammar achievement at the Third Semester Student at 
English Education Program and Teacher Training Faculty of IAIN Palopo.  
D. Significance of the Research 
The significance of this research is expected to have both academic and 
practical contributions. 
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1. The result of the research useful information to the students and can make 
the students understand in using five basic tenses. 
2. English teachers can know the steps in using grammar and can give a 
variety of strategies of techniques. 
3. Help the students to get the interesting way in learning English.  
E. Scope of the Research 
In English skill competence there are four skills, they are reading, speaking, 
listening, and writing but in this research, the researcher only focused in The 
Grammar Achievement of The Student at The Third Semester at English Education 
Program and Teacher Training Faculty of IAIN Palopo. 
F. Operational definition 
There are some terms in this research that would be confirmed or 
developed in this research: 
1. Grammar is the system of rules governing the conventional 
arrangement and relationship of words in a sentence. Technically, grammar refers to 
sentence level rules only, and not to rules governing the relationship among sentence, 
which we refer to as discourse rules. 
2. Achievement is the result, the successfulness, the extend or ability, the 
progress in educational learning progress in learning educational experiences that the 
individual indicate in relation with his/her educational learning. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Previous of Related Study 
In writing this thesis, the writer finds some researches which closely related 
to this research, those researches are: 
a. Astri Asmodiwatisono, in her thesis about “Teaching Simple Present and 
Present Continuous Tense by Short Video Daily Activity at Eighth Class Student 
of SMP 3 Palopo”. She concluded that by use of short video daily activity was 
effective I teaching simple present and simple present continuous. Increase the 
students’ active participation that had been show from the result of data analysis 
which achieved the criteria of success that is 94.44%`5. 
b. TrianiSoleman, in her thesis too under title “Teaching Simple Past Tense 
Through about Writing a Short at The Tenth Year Student of SMUN 4 Palopo”. 
She concluded that writing a short story was effective in teaching simple past 
tense. Based on the result the writer found that was significant score of the 
student before and after joining treatment with writing a short story. It means that 
trough a short story is way in teaching simple past tense.6 From the research 
above, it could be assumed that the research which conducted by the writer was 
                                                          
5AstriAsmodiwatisono, Teaching Simple Present and Present Continuous Tense by Short 
Video Daili Activity at Eighth Class Student of SMP 3 Palopo (Stain palopo 2013), p.59 
 
6TrianiSoleman, Teaching Simple Past Tense Through Writing a Short Story at The Eleventh 
Year Student of SMUN 4 Palopo(STAIN Palopo , 2008). P. 63 
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similar. However the researcher focused on her research dealing with improving 
students’ tenses by using key word game to the eight year student of SMP 8 
Palopo. 
From the research above, it could be assumed that the research which 
conducted by the writer was similar. However the researcher focused on her research 
dealing with improving students’ grammar ability by using five basic tenses at The 
Eight Students of Junior High School Number 5 Palopo. 
 
B. Grammar 
a. Definition of grammar 
The role of grammar is perhaps one of the most controversial issues in 
language teaching. Grammar is the system of rule governing the conventional 
arrangement and relationship of words in a sentence. Technically, grammar refers to 
sentence levels rules only, and not to rules governing the relationship among 
sentences, which we refer to as discourse rules.7 
 David Cristal says the grammar the structural foundation of our ability to 
express our self. The more we are aware of how it works, we can monitor the 
meaning and effectiveness of the way, we and others use language. It can help foster 
precision, detect, ambiguity, and exploit the richness of expression available in 
                                                          
7 Douglas Brown, Teaching by Principles an Interactive Approach to Language Pedagogy, 
(San Francisco State University, 2001).P.362 
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English and it can help everyone six only students of English our teachers of 
anything, for all teachers ultimately a matter of getting to grips with meaning. 
Language is usually interested as an as to the learning of our language. 
8Grammar is sometimes defined as the way words are put together to make correct 
sentences.9 The writer makes conduction that grammar is rule or the way of arranging 
the words to make a correct sentence. 
b. Principle for teaching grammar 
Before conducting grammar class, there must be some principles have to be 
noticed by the teachers in order the can commit in successfully. According to nunan, 
there are at least there principles in teaching the grammar to the students, they are: 
a. Integrate both inductive and deductive methods into your teaching in the 
deductive classroom, the teacher gives a grammatical explanation or rule 
followed by a set of exercise designed to clarify the grammatical point and help 
the learners master the point. In the deductive teaching, you work from principles 
to example. Inductive procedures reverse this process. In inductive teaching, you 
present the learners with samples of language and through a process of guided 
discovery get them to work out the principle or rule for themselves. 
b. Use tasks that make clear the relationship between grammatical form and 
communicative function. Grammar-based courses are relatively in effective 
                                                          
8 Richard Nordquist, What Is Grammar? (http://grammar.about.Com). Accessed on 30 th 
October 2011 
 
9 Penny Ur, A Course in Language Teaching Practice and Theory,(Cambridge University 
Press. 1996)p.75 
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because the teach grammar as an abstract system. Present the language as isolate 
sentences and fail to give learners as proper context for grammar point. Teaching 
was largely limited to the form of the new grammatical item. For example, when 
the passive voice was introduced typically students were given a list of sentence 
in the active voice (“the boy broke the window”. ”the dog bit the man”). Along , 
the model of how to form the passive ("the window was broken.”) the task for the 
students were to turn the active voice sentences into the passive. Such a 
procedure does not give students any insights into the communicate contexts in 
which they should use the passive rather than active voice. However, the solution 
proposed by some-do away with teaching grammar altogether-is not solution. 
The solution is present the grammar in a context that makes clear the relationship 
between the grammatical form and the communicative function. 
c. Focus on the development of procedural rather than declarative knowledge in the 
file field of language learning, Declarative knowledge knows language rulers. 
Procedural knowledge is being able to use the knowledge for communicative. 
Most of us who have been teaching for any time at all know learners who 
can give a more-or-less standard text book explanation of a grammatical rule or 
principle, but who violates the rule when using language communicatively. There are 
also learners who have procedural but declarative knowledge. In fact, the past 
majority of native speakers few native speakers can state the rule for third person. 
While declarative knowledge can facilitate the development of procedural 
knowledge, it is not necessary and sufficient condition for the development of such 
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knowledge. Students need to develop mastery target language item. Not by 
memorizing rules, but by using the target items in communicative context. This 
learning through to approach the education known experimental.10 
After knowing the principles of the teaching grammar, the teachers are 
expected to be able to manage the classroom situation and their teaching strategy or 
method. So, teachers have to make good preparation before teaching. 
c. Classroom Techniques and Tasks in Teaching Grammar 
According to Nunan, there four techniques in teaching the grammar, they 
are:  
a.) Input enhancement is a technique for getting students to notice the grammar item 
that the teacher wants to introduce. With this technique, teachers draw student’s 
attention to item that are meant to be noticed by “flagging” them in some way 
such as through highlighting, underlining, or coloring. Such awareness- raising 
techniques are at the accuracy end of Ur’s accuracy- fluency continuum.  
b.) Consciousness- raising activities are designed to get learners to notice particular 
grammatical feature or principle has ever learners are not required to use or 
practice the target item. 
c.) Grammar dictation involves learners’ collaboration in small group actively using 
their language, and reflecting on the way grammar works in context. It also 
encourages students to reflect on their own output, the technique is a relatively 
                                                          
10DaviNunan, Practical English Language Teaching. (New York : Cambridge University 
Press), p> 158 - 160  
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simple one. The teacher dictates a passage containing target language forms at 
normal speed. Students take notes and then work in small groups to reconstruct 
the original passage. 
d.) Graden Path, this technique could be considered rather cruel. In order to 
encourage students to process the target structure somewhat more deeply than 
they might otherwise do, the task is set up to get students to over generalize. It 
thus, leads them into error. This is a technique based on inductive learning. 
Students study examples of the language and come to a hypothesis or 
generalization. The generalization is too broad. They are given disconfirming 
evidence and then have to modify their hypothesis.11 
d. Element of Grammar 
a. Parts of sentence 
1.) Subject and predicate  
In order to state general rules about the construction of sentences, it is 
constantly necessary to refer to smaller units than the sentence itself. Our first task 
must therefore be to explain what these smaller units are that we need to distinguish, 
confining our attention for the present to a few sentences which, though showing 
considerable variety, are all of fairly elementary structure.  
Traditionally, there is a primary distinction between subject and 
predicate: 
John is carefully searched the room   [ 1 ] 
                                                          
11Ibid., p. 160-162 
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The girl is now a students at a larger university  [ 2 ] 
His brother grew happier gradually   [ 3 ] 
It rained steadily all day     [ 4 ] 
He had given the girl an apple    [ 5 ] 
They make him the chairman every year   [ 6 ] 
Although such a division obviously result in parts which are (In these 
examples) very unequal in size and similar in content, it is of course by no means 
arbitrary. The subject of the sentence has a close general relation to ‘what is being 
discussed ’.The ‘theme’ of a sentence. With the normal implication that something 
new (the predicate) is being said about a ‘subject’ that has already been introducing in 
an earlier sentence. This is of course a general characteristic and not a defining 
feature: it is patently absorb in relation to sentence [4], for example. Another point is 
that the subject determines concord. That is, with those parts of the verb that 
permitted a distinction between singular and plural. The form selected depends on 
whether the subject is singular as in [2], the girl is, or plural as in [6], they make. 
Furthermore, the subject is the part of the sentence that changes its position 
as we go statement to question: 
• Had he given the girl an apple? 
e. Type of sentence structure 
Bringing together the distinctions so far made, we can present some 
basic sentence structure diagrammatically. Each line constitutes a pattern which is 
17 
 
 
illustrated by means of a correspondingly numbered example having just those 
obligatory optional (parenthesized) elements that are specified in the formula. The 
order in which the elements appear is common but by no mean fixed. Principles of 
sentence organization that what is contextually familiar or ‘give’ come relativeliy 
early, while the part which needs to be streseet or which seems to convey the greatest 
informationst is given the spesial prominance of ’end-focus’.12 
f. Parts of Speech  
The structures realizing sentence elements are composed of units 
which can be referret to as parts of speech. These can be exemplifiet for english as 
follows: 
a. Content words 
1. Noun  
There are four kinds of noun in english : 
a) Comman nouns: dog, man, table. 
b) Proper nouns: white house, paris, tom. 
c) Abstract nouns : beauty, fear, joi. 
d) Collective nouns : class, flock, committee. 
A noun can faction as: 
a. The subject of a verb: tom arrived 
b. The coplement of the verbs be, become, seem: to, is an actor 
                                                          
12 Raudolph quicrk and sidney greenbaung ,A University Grammar of English, ( London: 
Logman,1973),p.10. 
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c. The object of a verb: I saw Tom 
d. The object of proposition: I spoke to Tom 
e. A noun can also be in the possessive case: Tom’s book.13 
2. Adjectives 
 The main kinds of adjectives are: 
a. Demonstrative adjective: this, that, these, those. 
b. Distributive adjetive: each, every, either, neither. 
c. Quantitative adjective: some, any, no, little/few; many, much, one,twenthy. 
d. Interrogative adjective: which, what, whose. 
e. Possessive adjective:my, your, his, her, its, our,your,their. 
f. Of quality adjective: cleaver, dry, fat, golden, good.14 
3. Adverb  
Kinds of adverbs are : 
a. Adverb of manner 
Example : 
Well : you read well 
Quickly : he wrote the letter quickly 
Funnily : jack danced funnily 
b. Adverb of time 
                                                          
13A.j. Thomas and A.V. Martinet, A practical English Grammar,( London: Oxford University 
Press, 1985), p.24 
 
14Ibid.,p.33 
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Examples: 
Now: you can do it now 
Soon: he will come soon 
Early: I get up early 
c. Adverb of place 
Example: 
Here: They sit here15 
d. Adverb of degree 
Example : 
Very : you are very busy 
Rather: he is rather crazy 
Quite : they are quite right  
e. Interrogative adverbs 
Example : 
When : when did you buy this?  
How far : how far did Tom walk? 
How often : how often do you go shopping? 
f. Relative adverbs 
Example : 
When: tell me when you will come 
                                                          
15Ibid., p.33. 
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Where: tell me the time when you will come.16 
4. Verbs 
a. Regular verb 
Infiniteve           Past Tense        Past Particple 
Open   Opened   Opened 
Lock   Locked   Locked 
Love   Loved    Loved 
Hate   Hated    Hated 
b. Iregular verb 
Infiniteve   Past Tense          Past Particple 
Abide   Abode    Abode 
Bring   Brought   Brought 
Show   Showed   Shown 
Teach   Taught    Taught17 
b. Function words 
                                                          
16Idi Supono, BBC English Grammar,(Jakarta: PT. Wahyu Media, 2007), p.207-210. 
 
17Ibid.,P.379. 
 
21 
 
 
1. Preposition  
Example :  
a. At : Bobby is at home  
b. In : They live in London 
c. On : He is sitting on the floor 
d. By : of, to, into, for, from, about, over, etc.18 
2. Conjuction 
Kinds of conjuction 
a. Coordinating conjuctions : and, but, nor, for, or, and yet. 
b. Subordinating conjuctions : after, because, before, since, though, that, etc.19 
3. Interjection 
a. Hi! 
b. Hello! 
c. Ha! 
d. Ohh! 
4. Pronouns 
There are kinds of pronouns  
a. Personal pronouns 
Nominative subjective  
                                                          
18Marsella Frank. Modern English. (New York:prentice-hall,1972),p.164 
 
19Fuad Mas’ud, Essential of English Grammar : a Practical Guide,(yogyakarta: EPFE),P. 
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Singular      Plural 
I      We 
You       You 
She, He, It     They 
Obective/accusative 
Singular     Plural 
Me      us 
You      You 
Him, Her, It     Them 
b. Interogatife Pronoun 
Example : 
What : What is your name? 
Whom : For whom do you cook? 
Whose : whose wallet is this? 
Which : Which is your umbrella? 
c. Indefinite Pronoun 
Example :  
Another      - Ether  
Anybody      - Each one 
Anyone      - No one 
Anything     - No body 
Each  
23 
 
 
d. Reflexive pronoun 
Example: 
My self     - It self 
Your self     - Our selves 
Him self     - Them selves 
Her self     -Your selves 
e. Relative pronoun 
Example: 
Who : The woman who left this morning is my aunt 
Whom : He is a person whom I trust 
f. Demonstrative pronouns 
Demonsttrative pronouns are pronouns that point to specific things. “, this, 
that, these,and those are demonstrative from the context. At the same time, to indicate 
whether they are close or far, in space or time, from the speaker in the moment of 
speaking. They also indicate whether they are replacing singular or plurar words.20 
There are two kinds of demonstrative pronouns, they are :  
1. Singular form such as : this and that 
2. Plural form such as : these and those.21 
                                                          
20Nancy Aarsvold, Demonstrative Pronoun, online : http://www.englishlanguageguide.com. 
Acessed on 6 august,2009. 
 
21Fuad Mas’ud Essential of English Grammar, (Yogyakarta: EPFE,1997),p.71. 
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To know futher about the used both of kind of demonstrative pronouns, pay 
attention the explanation below :  
a. The used of singular demonstrative pronuons in sentences.  
(this and that) 
What is this? 
What is that? 
This is my ring 
This is your wallet.22 
This and that are demonstrative pronouns, this to mention a noun which is 
near from someone who is talking about, and that to mention a noun which is far 
from sameone who is talking about. 
Example :  
There is sameone while touch a book, and she says that “this is a book”. And 
then she looks at her friend and says “that is your shoe”. It means that, they used of 
that in this have different function in a sentences.  
a. The use of plural demonstrative pronoun in sentences (These and those) 
What are these? 
What are those? 
                                                          
22Idi Supono, BBC English Grammar, (jakarta:Wahyu Media,2007),P.63-79. 
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There are my clothes 
Those are your shoes.23 
This and these, that and those have same many in Indonesian this and these 
in how many nouns that be demonstrative, if only one noun the used of this and those, 
and it more than one. So it is the function of these and those. 
C. Achievement Test 
A test is defined as a series of questions, problems, or physical responses 
designed to determine knowledge, intelligence, or ability. Tests can be classified in 
different ways according to various criteria. There is no uniformity in the 
classifications offered by the different authors. However, following the classification 
in tests. 
 
 
 
 
Steps for Test Development 
 
1. Overall plan. 
 
This is a very important preliminary stage, when test authors need to consider 
in detail what exactly they wish to measure, which its manifestations are, and which 
circumstantial factors could influence the results of the measurement. It is especially 
important to define clearly the purpose of the test because that increases the 
                                                          
23Ibid.189 
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possibility for achieving high validity. Test authors also need to make a decision 
about the test format, which would be most appropriate for their purposes. 
2. Content definition. 
 
At this stage, test authors have to determine what content is to be tested. 
Based on the textbook contents, a list was made of the most important grammatical 
structures and tenses and English vocabulary elements practiced during the course of 
study, which is included in the specification from the next step. 
 
3. Test specifications. 
 
A test specification represents a plan of the test. It is a detailed, practical 
document indicating what the test will contain, and is intended to assist test 
construction. 
4. Test production. 
 
This stage includes the production, printing, or publication of tests. It deals 
with security issues as now the test is available to more individuals than at any prior 
time during the test development. On the other hand, the quality and readability of the 
final printed version is significant for the validity of the test. 
5. Test administration. 
 
This is the most public aspect of the testing. The test administration 
conditions such as time limits and proctoring should be standardized to ensure that 
there are no irregularities during the test taking and that the conditions are uniform 
and identical for all students. 
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5. Scoring test responses. 
At this stage absolute accuracy of the testing scores must be ensured by using 
the correct scoring key and checking the correspondence of the scoring rules with the 
stated purpose of the testing. A final item analysis should be completed and reviewed, 
including the raw score mean, the standard deviation, the mean item difficulty, the 
mean item discrimination, range of raw score, some indices of overall test quality, 
etc. Also, a distractor analysis needs to be performed, in which the results of the 
distractors are examined. During the test development, multiple choice items can be 
improved depending on these results.  
Equal weighting, the marks are added together to arrive at a total score for 
every student. Then those scores are transformed into percentage scores and graded in 
the following manner, based on the grading of the standardized tests in 
0 - 49 % Fail 
50 - 59 % Satisfactory  
60 - 69 % Good  
70 - 79 % Very good  
80 - 100 % Excellent 
 
6. Reporting test results. 
 
When reporting test results to students, certain issues need to be considered, 
such as: 
a. Accuracy of the score; 
b.  Contents and format of the reported scores – whether students are 
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given their scores as a percentage of the total maximum score or 
simply the grade corresponding to it; 
c. Appropriateness of the test score; 
d. Avoidance of score misunderstanding and misuse; 
e.    Issues of test retake for failing students. 
7. Item banking. 
 
Item banking is the process of securely storing test items for potential future 
use. Effective test items that perform well are difficult to develop so it is a good idea 
to store such questions, together with all the relevant performance data, to reuse in the 
future. 
8. Test technical report. 
 
Every test should be systematically documented and summarized in a 
technical report describing all the important aspects of its development, 
administration, scoring, reporting, and test analysis and evaluation. This report is 
especially useful for the institution, administering the test. It serves as a historical 
record of the test, as well as a guide for future test developments. Also, the report is 
important for the teacher, who prepares students for the test, as well as for other 
administrators and professionals who wish to understand how institutions translate 
the principles into practice. 24 
                                                          
24 Vanya Ivanova, 2014 Construction And Evaluation Of Achievement Tests In English, 
University of Plovdiv, 236 Bulgaria Blvd, Plovdiv 4003, vantod@uni-plovdiv.bg. P.275 
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English sequence achievement in grammar divided into two categories: 
a. Receptive Models (Listening, reading and viewing) 
Students use predicting and questioning strategies to make meaning from 
texts. They recall one or two events from texts with familiar topics. They understand 
that there are different types of texts and that these can have similar characteristics. 
They identify connections between texts and their personal experience. 
They read short, decodable and predictable texts with familiar vocabulary and 
supportive images, drawing on their developing knowledge of concepts of print, 
sounds and letters and decoding and self-monitoring strategies. They recognize the 
letters of the English alphabet, in upper and lower case and know and use the most 
common sounds represented by most letters. They read high-frequency words and 
blend sounds orally to read consonant-vowel-consonant words. They use appropriate 
interaction skills to listen and respond to others in a familiar environment. They listen 
for rhyme, letter patterns and sounds in words. 
Student read texts that contain varied sentence structures, some unfamiliar 
vocabulary, a significant number of high-frequency sight words and images that 
provide extra information. They monitor meaning and self-correct using knowledge 
of phonics, syntax, punctuation, semantics and context. They use knowledge of a 
wide variety of letter-sound relationships to read words of one or more syllables with 
fluency. They identify literal and implied meaning, main ideas and supporting detail. 
Students make connections between texts by comparing content. They listen for 
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particular purposes. They listen for and manipulate sound combinations and rhythmic 
sound patterns. 
Students compare and analyze information in different and complex texts, 
explaining literal and implied meaning. They select and use evidence from a text to 
explain their response to it. They listen to discussions, clarifying content and 
challenging others’ ideas 
b. Productive Models (Speaking, writing and crating) 
Students understand that their texts can reflect their own experiences. They 
identify and describe likes and dislikes about familiar texts, objects, characters and 
events. In informal group and whole class settings, students communicate clearly. 
Students retell events and experiences with peers and known adults.  
Students identify and use rhyme, and orally blend and segment sounds in 
words. When writing, students use familiar words and phrases and images to convey 
ideas. Their writing shows evidence of letter and sound knowledge, beginning writing 
behaviors and experimentation with capital letters and full stops. They correctly form 
known upper- and lower-case letters. 
When discussing their ideas and experiences, students use everyday language 
features and topic specific vocabulary. They explain their preferences for aspects of 
texts using other texts as comparisons. They create texts that show how images 
support the meaning of the text.Students create texts, drawing on their own 
experiences, their imagination and information they have learnt. They use a variety of 
strategies to engage in group and class discussions and make presentations. They 
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accurately spell words with regular spelling patterns and spell words with less 
common long vowel patterns. They use punctuation accurately, and write words and 
sentences legibly using un joined upper- and lower-case letters. 
Students create detailed texts elaborating on key ideas for a range of purposes 
and audiences. They make presentations and contribute actively to class and group 
discussions, using a variety of strategies for effect. They demonstrate an 
understanding of grammar, and make considered vocabulary choices to 
enhancecohesion and structure in their writing. They use accurate spelling and 
punctuation for clarity and make and explain editorial choices based on criteria. 
D. Syllabus Course Grammar in IAIN Palopo 
The lesson of   English and Grammar II in third Semester has goal in the end 
of the course, the students are expected to be able to understand all the component of 
English and how to use it in daily life such as, student can comprehend about 
sentences complete with the part and example, student can comprehend the using of 
passive voice and apply it in real example, student can comprehend about comparison 
degree, conditional sentences, direct and indirect speech, causative, gerund, relative 
pronoun, type of sentences, question tag and student can comprehend about phrase.25 
A grammatical syllabus is based on the structure of language. It can be compared to 
other types of syllabi based on around tasks, vocabulary, function or topics. A 
                                                          
25 Madehang, S.Ag ., M.Pd. at all, 2017 Syllabus (Adopted by Course Description English 
and Grammar II at the Third Semester English Study Program). 
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grammatical syllabus may start with the present simple, then the present continuous, 
then the past and so on.  
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CHAPTER III 
RESEARCH METHOD 
A. Method of Research 
This research used descriptive quantitative method is use to find out the 
students achievement in grammar of the Third semester English Departement of IAIN 
Palopo. 
B. Population and Sample 
1.   Population  
The population of this research is the Third semester English Department 
students of IAIN Palopo in academic 2016 -2017. There are four classes there 
whereas the classes consist A : 39 students, B: 40 students, C: 40 students, and D: 40 
students. Thus, the population of this research is 159 students. 
2. Sample 
  The writer used random sampling technique. So the writer took five student 
from each class at the Third semester English departement IAIN Palopo. The total 
number of the sample is 20 
C. Instrument of The Research 
The instrument of the research is grammar test, the researcher used sixth 
kinds of the test. The test used to find out the competence students in grammar. The 
first test is part of speech, in this test students has to identify best matches of the part 
of speech and the number of test is 8 number. Second, student attracts to identify 
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subject and predicate of the test, the number of test is 4. Third student should identify 
type of sentences of the test, the number of test is 4. Fourth, student identify problem 
in sentences, the number of test is 4 number. Fifth is multiple choice test, the number 
of test is 20 and the last ais question tag, in this test student attract with 10 number of 
test, students has to choice the best answer of question tag. 
D. Procedure of Collecting Data 
The procedure of collecting data following steps: 
1. The researcher explained about how to the answer test. 
2. The researcher conducted test. The time for doing test took 30 minutes. 
3. The researcher analyzed the result of the test. 
E. Technique of Data Analysis 
The researcher analyzed the competence of Student at English Study 
Program at the Third Semester : 
1. Scoring the students answer  
 
2. Classifying the students score based on the following classification 
 
Where: 
 M = Mean Score   
 ∑x = Total Score 
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 N = Total Sample26 
3. The objective score was modified into Sixth scales. That component that 
involved: 
 To measure the quality of the student’s writing score on the five component 
observed, the result of the calculation was classified into classification. 
 
 
 
 
                                                          
 26 SuharsimiArikunto, Prosedure Penelitian Suatu Pendekatan Paraktek;( Jakarta Rineka 
Cipta), p. 185. 
Classification Rating Score 
Excellent 
Very God 
Good 
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
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CHAPTER IV 
 FINDINGS AND DISCUSSION 
This chapter presents the results of the research. It discusses the research findings 
which includes data presentation and data analysis of student achievement in 
grammar. 
A. Findings 
In this section the researcher would like to describe the data which got from 
research. Meanwhile, the researcher will answer the research problem. The researcher 
analyzed the data using SPSS 20 program to know the mean and frequency of the test 
answer. 
Table 4.1 
Score of Students in Identify Part of Speech 
No. Respondent Frequency Score Real Score 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
8 
8 
8 
8 
8 
8 
8 
8 
8 
6 
5 
6 
5 
6 
4 
6 
5 
7 
75.0 
62.5 
75.0 
62.5 
75.0 
50.0 
75.0 
62.5 
87.5 
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10. 
11. 
12. 
13. 
14. 
15. 
15. 
17. 
18. 
19. 
20. 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
4 
6 
4 
5 
2 
4 
3 
5 
5 
5 
4 
50.0 
75.0 
50.0 
62.5 
25.0 
50.0 
37.5 
62.5 
62.5 
62.5 
50.0 
Mean Score 60.6 
 
It can be seen on the table 4.1 the highest score of student in identify part of 
speech is 87.5 there was one student got it and the lowest score of student identify 
part of speech is 25.0 there was one student got it. 
Table 4.2 
Mean Score of Student Achievement in Identify Part of Speech 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
P.S 20 25.00 87.50 60.6250 14.77629 
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Valid N (listwise) 20     
 
           It can be seen on the table 4.2 the mean score of student achievement in 
identify part of speech is 60.2 with total number of sample is 20 and standard 
deviation is 14.77629. 
Table 4.3 
Rate Percentage Students Achievement in Identify Part of Speech 
Classification Rating Score Frequency Percentage 
Excellent 
Very God 
Good  
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
- 
1 
12 
6 
1 
- 
0% 
5% 
60% 
30% 
5% 
0% 
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The table 4.3 indicates that students` score in the frequency grammar 
achievement of identify part of speech test. It shows that there was none students 
(0%) who got excellent. The other showed one of student (5%) who got very good. 
12 students (60%) got good. It also shows that there were 6 students (30%) who got 
fair and there was 1 student (5%) who got poor and none of student got very poor.  
Based on the data above, it can be seen on the table above there is no one student got 
very poor and excellent. 12 student got good that indicated the achievement of 
student in grammar especially in identify part of speech was good. 
 
 
Table 4.4 
Score of Students in Identify Subject and Predicate 
No. Respondent Frequency Score Real Score 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
4 
4 
4 
4 
4 
4 
4 
4 
4 
2 
3 
2 
1 
1 
1 
1 
1 
1 
50.0 
75.0 
50.0 
25.0 
25.0 
25.0 
25.0 
25.0 
25.0 
Total 20 100% 
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10. 
11. 
12. 
13. 
14. 
15. 
15. 
17. 
18. 
19. 
20. 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
1 
1 
1 
1 
1 
1 
1 
0 
1 
1 
1 
25.0 
25.0 
25.0 
25.0 
25.0 
25.0 
25.0 
0 
25.0 
25.0 
25.0 
Mean Score 28.7 
 
It can be seen on the table 4.4 the highest score of student in identify subject 
and predicate is 75.0 there was one students got it and the lowest score of student in 
identify subject and predicate is 0.00 there was one students got it. 
Table 4.5 
Mean Score of Student Achievement in Identify Subject Predicate 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
S.P 20 .00 75.00 28.7500 14.67857 
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Valid N (listwise) 20     
 
           It can be seen on the table 4.5 the mean score of student achievement in 
identify subject and predicate is 28.7 with total number of sample is 20 and standard 
deviation is 14.67857. 
Table 4.6 
Rate Percentage Students Achievement in Identify Subject and Predicate 
The table 4.6 indicates that students` score in the frequency grammar 
achievement of identify subject and predicate. It shows that there was none student 
(0%) who got excellent and very good. 1 student (5%) got good. It also shows that 
there was one student (1%) who got fair and there were 17 students (85%) who got 
poor and 1 student (5%) student got very poor.  Based on the data above, it can be 
seen on the table above there is no one student excellent and  very  good, there were 
17 student got poor that indicated the achievement of student in grammar especially 
in identify subject and predicate was poor. The interesting cases of table 4.6 are there 
was none of student got excellent and there were 17 student got poor. 
Table 4.7 
Score of Students in Identify Sentences Type 
Classification Rating Score Frequency Percentage 
Excellent 
Very God 
Good  
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
- 
- 
1 
1 
17 
1 
0% 
0% 
5% 
5% 
85% 
5% 
Total 20 100% 
42 
 
 
No. Respondent Frequency Score Real Score 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
4 
4 
4 
4 
4 
4 
4 
4 
4 
0 
0 
4 
3 
4 
2 
4 
4 
4 
00.0 
00.0 
100 
75.0 
100 
50.0 
100 
100 
100 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
4 
4 
4 
4 
4 
4 
4 
4 
4 
3 
3 
1 
1 
4 
1 
0 
1 
1 
75.0 
75,0 
25.0 
25.0 
100 
25.0 
00.0 
25.0 
25.0 
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19. 
20. 
R19 
R20 
4 
4 
1 
4 
25.0 
100 
Mean Score 90.0 
 
It can be seen on the table 4.7 the highest score of student in identify subject 
and predicate is 100 there were four students got it and the lowest score of student in 
identify subject and predicate is 00.0 there were three students got it. 
Table 4.8 
Mean Score of Student Achievement in Identify Sentences Type 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
S.T 20 .00 100.0 90.0000 160.26294 
Valid N (listwise) 20     
 
           It can be seen on the table 4.8 the mean score of student achievement in 
identify sentences type is 90.0 with total number of sample is 20 and standard 
deviation is 160.26294 
44 
 
 
Table 4.9 
Rate Percentage Students Achievement in Identify Sentences Type 
 
The table 4.9 indicates that students` score in the frequency grammar 
achievement of identify sentences type. It shows that there were 7 students (35%) 
who got excellent, none of student got very good. It also shows that there were 3 
students got good (15%), 1 student (5%) who got fair and there were 6 students 
(30%) who got poor and 3 students (15%) student got very poor.  Based on the data 
above, it can be seen on the table above there were 7 student excellent,  there were 3 
student got very poor and got good. that indicated the achievement of student in 
grammar especially in identify sentences type was good. It can be seen on the table 
4.9 it means more of student understand how to identify sentences type. 
 
Table 4.10 
Score of Students in Identify Problem in Sentences 
No. Respondent Frequency Score Real Score 
Classification Rating Score Frequency Percentage 
Excellent 
Very God 
Good  
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
7 
- 
3 
1 
6 
3 
35% 
0% 
15% 
5% 
30% 
15% 
Total 20 100% 
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1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
4 
4 
4 
4 
4 
4 
4 
4 
4 
0 
4 
2 
2 
2 
0 
2 
2 
3 
0.00 
100 
50.0 
50.0 
50.0 
0.00 
50.0 
50.0 
75.0 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
2 
3 
1 
1 
1 
2 
0 
1 
0 
2 
50.0 
75.0 
25.0 
25.0 
25.0 
50.0 
0.00 
25.0 
0.00 
50.0 
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20. R20 4 1 25.0 
Mean Score 32.5 
 
It can be seen on the table 4.10 the highest score of student in identify 
problem in sentences is 100 there was one students got it and the lowest score of 
student in identify problem in sentences is 0.00 there were 4 students got it. 
Table 4.11 
Mean Score of Student Achievement in Identify Problem in Sentences 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
P.S 20 .00 100.00 38.7500 27.47607 
Valid N (listwise) 20     
 
It can be seen on the table 4.11 the mean score of student achievement in 
identify problem in sentences is 38.7 with total number of sample is 20 and standard 
deviation is 27.47607. 
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Table 4.12 
Rate Percentage Students Achievement in Identify Problem in Sentences 
The table 4.12 indicates that students` score in the frequency grammar 
achievement of identify problem in sentences. It shows that there was one student 
(5%) who got excellent and none of student got very good. 2 student (10%) got good. 
It also shows that there were 8 students (40%) who got fair and there were 5 students 
(25%) who got poor and 4 students (20%) student got very poor.  Based on the data 
above, it can be seen on the table above there is no one very  good, there were 4 
student got very poor and 5 students got poor that indicated the achievement of 
student in grammar especially in identify problem in sentences was poor.  
Table 4.13 
Score of Students in Multiple Choice 
No. Respondent Frequency Score Real Score 
Classification Rating Score Frequency Percentage 
Excellent 
Very God 
Good  
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
1 
- 
2 
8 
5 
4 
5% 
0% 
10% 
40% 
25% 
20% 
Total 20 100% 
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1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
20 
20 
20 
20 
20 
20 
20 
20 
20 
6 
2 
3 
3 
8 
3 
8 
4 
8 
30.0 
10.0 
15.0 
15.0 
40.0 
15.0 
40.0 
20.0 
40.0 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
20 
20 
20 
20 
20 
20 
20 
20 
20 
20 
8 
8 
10 
10 
5 
4 
3 
4 
3 
4 
40.0 
40.0 
50.0 
50.0 
25.0 
20.0 
15.0 
20.0 
15.0 
20.0 
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20. R20 20 8 40.0 
Mean Score 28.0 
 
It can be seen on the table 4.13 the highest score of student in multiple choice 
test 50.0 there were four students got it and the lowest score of student in multiple 
choice is 10.0 
Table 4.14 
Mean Score of Student Achievement in Multiple Choice 
 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
M.C 20 10.00 50.00 28.0000 13.11889 
Valid N (listwise) 20     
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  It can be seen on the table 4.14 the mean score of student achievement in 
multiple choice test is 28.0 with total number of sample is 20 and standard deviation 
is 13.1189 
Table 4.15 
Rate Percentage Students Achievement in Multiple Choice 
 
The table 4.15 indicates that students` score in the frequency grammar 
achievement in multiple choice test. It shows that there was none of student got 
excellent, very good and good. It also shows that there were 8 students (40%) who 
got fair and there were 6 students (30%) who got poor and 6 students (30%) student 
got very poor.  . Based on the data above, it can be seen on the table above there is no 
one student excellent, very good and good, there were 6 student got very poor that 
indicated the achievement of student in grammar especially in multiple choice was 
poor. It can be seen on the table 4.9 there were no students excellent, very goodand 
good. it means more of student understand how to multiple choice. 
 
 
 
Classification Rating Score Frequency Percentage 
Excellent 
Very God 
Good  
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
- 
- 
- 
8 
6 
6 
0% 
0% 
0% 
40% 
30% 
30% 
Total 20 100% 
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Table 4.16 
Score of Students in Question Tag Test 
No. Respondent Frequency Score Real Score 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
10 
10 
10 
10 
10 
10 
10 
10 
10 
1 
4 
4 
2 
4 
4 
4 
3 
1 
10.0 
40.0 
40.0 
20.0 
40.0 
40.0 
40.0 
30.0 
10.0 
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10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
10 
10 
10 
10 
10 
10 
10 
10 
10 
10 
10 
4 
5 
4 
4 
2 
3 
3 
0 
4 
4 
4 
40.0 
50.0 
40.0 
40.0 
20.0 
30.0 
30.0 
0.00 
40.0 
40.0 
40.0 
Mean Score 32.0 
 
It can be seen on the table 4.16 the highest score of student question tag test is 
is 50.0 there was one student got it and the lowest score of student question tag is 
0.00. 
Table 4.17 
Mean Score of Student Achievement in Question Tag 
 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
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Q.T 20 0.00 50.00 32.0000 13.21881 
Valid N (listwise) 20     
 
It can be seen on the table 4.17 the mean score of student achievement in 
question tag test is 36.8 with total number of sample is 20 and standard deviation is 
14.88719 
Table 4.18 
Rate Percentage Students Achievement in Identify Problem in Sentences 
The table 4.18 indicates that students` score in the frequency grammar 
achievement of question tag test. It shows that there was none student (0%) who got 
excellent, very good and good. It also shows that there were 11 students (55%) who 
got fair and there were 5 students (25%) who got poor and 4 students (20%) student 
got very poor.  Based on the data above, it can be seen on the table above there is no 
one student excellent  very  good and good, there were 4 student got very poor that 
indicated the achievement of student in grammar especially question tag was fair. 
B. Discussion  
Related to the research finding above, it was found that the students achievement 
Classification Rating Score Frequency Percentage 
Excellent 
Very God 
Good  
Fair 
Poor 
Very Poor 
6 
5 
4 
3 
2 
1 
86-100 
76-85 
56-75 
36-55 
16-35 
0-15 
- 
- 
- 
11 
5 
4 
0% 
0% 
5% 
55% 
25% 
20% 
Total 20 100% 
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in grammar. It could be seen as follows: 
In this test, researcher prepare the test with sixth kind of the test first is part of 
speech, in this test, most of student have weakness in identify part of speech such as 
identify verb, the question is “ A strange man her run quickly down to the road and 
the Red river and the dive in”. student should identify verb from multiple choice and 
they answer word quickly from the text. Second, student has to identify predicate 
from the sentences “the clown was smiling at the children”, but most of them answer 
smiling as the answer. In addition the correct answer is “was”. In other case, student 
attract to identify subject from the sentences “she watched the movie three times” and 
almost of  student answer “she” as correct answer, and researcher conclude student 
have understand about subject. 
 
 
In question tag test, student faced with ten number of question and most of 
them only have three correct answer from the test, the reason is they are not familiar 
with. For example question “he won’t be able to do it”. All of them answer with 
wrong answer is “ isn’t he”. Question “ I think I’m expected to pick him up” and the 
student answer “don’t I” as the answer. But in sentences “I suppose it’ s time we 
called it a day” student almost of them answer with correct answer “ isn’t it”.  
 
Pie Chart of Student Grammar Achievement 
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The strength of student in achievement of grammar is in identify sentences 
type, it was proved from the mean score of student got 90.0%.  At the result of the 
test, there were 7 students (35%) who got excellent, none of student got very good. It 
also shows that there were 3 students got good (15%), 1 student (5%) who got fair 
and there were 6 students (30%) who got poor and 3 students (15%) student got very 
poor. 
Besides, the weakness of student in grammar achievement is multiple choice 
test it proved from the mean score of student test only 28. at the result of the test, 
there was none of student got excellent, very good and good. It also shows that there 
were 8 students (40%) who got fair and there were 6 students (30%) who got poor 
and 6 students (30%) student got very poor. 
Grammar is important because it is the language that makes it possible for us 
to talk about language. Grammar names the types of words and word groups that 
make up sentences not only in English, but in any language. As human beings, we 
can put sentences together even as children. But to be able to talk about how 
sentences are built, about the types of words and word groups that make up sentences 
that knows about grammar. And knowing about grammar offers a window into the 
human mind and into our amazingly complex mental capacity. 
Teaching grammar was a central concern in English language teaching. We 
often talk about ‘knowing’ the structure of a language. This can mean two things. 
First, it can refer to the unconscious ability to use the structure of a language to 
convey meaning. Secondly, ‘knowing’ the structure of a language may refer to the 
information that has been acquired through studying structural descriptions. We call 
these two types of knowledge ‘unconscious’ and ‘acquired.’ This distinction is 
important, because it is relevant to what the student needs to know and what the 
teacher needs to know. The student needs to be able to produce correct sentences 
automatically. Teachers cannot presume to have taught students a particular structure 
by getting them to memorize the rules.  
In the interactional view, grammatical rules exist in order to organize actions 
in talk. It has been shown that the way a second speaker in a conversation formulates 
or constructs his contribution depends highly on what has just been uttered by the 
first speaker. Studies of language in interaction consider a turn constructional unit 
(TCU) as the relevant unit of analysis through which interaction is negotiated. This 
unit can be lexical, clausal, phrasal, or a whole sentence grammar is part of a broader 
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range of resources organization of practices, if will which underlie the organization of 
social life, and in particular the way in which language figures in everyday interaction 
and cognition.27 
The grammatical components in constructions serve to build interactions .In 
this sense, grammar can be considered as an interactional resource in conversation. 
Studying the phrasal units involved in constructions sheds light on both the speakers’ 
knowledge of grammar as well the structure of turns in interaction. 
Krashen argued that grammar instruction played no role in acquisition learned  
language cannot be turned into acquisition grammar instruction is useful in a limited 
way in learning but communicative ability was dependent on acquisition thus, it is 
pointless spending a lot of time learning grammar rules. Others believed that 
grammar is the axis in second foreign language teaching. They would link up 
language learning and teaching with grammar The most important task in learning a 
foreign second language is to master the grammatical rules of that language. Atypical 
example of this standpoint is the traditional grammar translation method if can 
translate the target language based on its grammatical rules into your own language 
and/or vice versa, you are learning that language. 
Grammar teaching has been in and out as the fashion trends have changed 
back and forth.  Traditionally, grammar teaching is viewed as the presentation and 
practice of discrete grammatical structures. Some second or foreign language  
researchers do not believe grammar to be important in second or foreign language  
mastery of the language code such as sounds, words, and sentence structure and 
spelling. The goal is to use correct forms to achieve grammatical accuracy.28 
          Grammar gains its prominence in language teaching, particularly in English as 
a foreign language (EFL) and English as a second language (ESL), inasmuch as 
without a good knowledge of grammar, learners’ language development will be 
                                                          
27 Neiloufar Family, 2014, Grammar As A Joint Achievement:Co Constructions In L2 Interactions, 
Novitas Royal Research on Youth and language.p.32 
 
 
28 Cooper Singman, 1999, The Effectiveness Of  Social Media Activities On Taiwanese 
Undergraduates’  Efl Grammar Achievement. University of Sentral Oklahoma. p.28 
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severely constrained. Practically, in the teaching of grammar, learners are taught rules 
of language commonly known as sentence patterns. According to Ur, in the case of 
the learners, grammatical rules enable them to know and apply how such sentence 
patterns should be put together. The teaching of grammar should also ultimately 
center attention on the way grammatical items or sentence patterns are correctly used. 
In other words, teaching grammar should encompass language structure or sentence 
patterns, meaning and use.29 
Further, grammar is thought to furnish the basis for a set of language skills: 
listening, speaking, reading and writing. In listening and speaking, grammar plays a 
crucial part in grasping and expressing spoken language since learning the grammar 
of a language is considered necessary to acquire the capability of producing 
grammatically acceptable utterances in the language. In reading, grammar enables 
learners to comprehend sentence interrelationship in a paragraph, a passage and a 
text. In the context of writing, grammar allows the learners to put their ideas into 
intelligible sentences so that they can successfully communicate in a written form. 
Lastly, in the case of vocabulary, grammar provides a pathway to learners how some 
lexical items should be combined into a good sentence so that meaningful and 
communicative statements or expressions can be formed. In other words, Doff says 
that by learning grammar students can express meanings in the form of phrases, 
clauses and sentences. Long and Richards (1987)add that it cannot be ignored that 
grammar plays a central role in the four language skills and vocabulary to establish 
communicative tasks.30 
 
 
 
 
 
                                                          
29 Handoyo Puji Widodo,2006, Approaches And Procedures For Teaching Grammar, 
Http://Education.Waikato.Ac.Nz/Research/Files/Etpc/2006v5n1nar1.Pdf. P.122 
 
30 Handoyo Puji Widodo,2006, Approaches And Procedures For Teaching Grammar, 
Http://Education.Waikato.Ac.Nz/Research/Files/Etpc/2006v5n1nar1.Pdf. P.123 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion  
 Based on the findings and discussion at the previous chapter, the researcher 
can conclude that the achievement of student in grammar was poor. It was proven by 
the students’ mean score each test. First, identify part of speech 60.2. Second, identify 
subject predicate 28.7. Third, identify sentences type, 90.0. Fourth, identify problem 
in sentences 38.7. Fifth, multiple choices 28.0. Sixth, question tag test 32.0. The 
strength of student in achievement of grammar is in identify sentences type, it was 
proved from the mean score of student got 90.0 The weakness of student in grammar 
achievement is multiple choice test it proved from the mean score of student test only 
28. 
B. Suggestion  
Based on the result of the data analysis and conclusion, the researcher 
proposes suggestion as follow: 
1. The English Lecturer of English Tarbiyah Faculty of IAIN Palopo can 
apply the best treatment in teaching grammar. 
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2. For student the researcher suggested the student to mastery English 
skill especially in grammar. 
3. The future researcher expected to conduct a research to find another result 
of student achievement in grammar. 
 
 
 
